iv Peta White and Sally Birdsall practitioners to include youth as another potentially silenced voice. Many young people were vibrant and active throughout the AAEE conference (unlike the research symposia). Maddi Hegarty (Adelaide High School) presented a morning keynote with enthusiasm on the second day of the conference. She shared a narrative about her activist practice, and an excerpt from this follows:
One day, a man was walking along the beach when he noticed a boy picking up and gently throwing things into the ocean. Approaching the boy, he asked: 'Young man, what Maddi is a self-named change maker…. And, if you want to see the presentation as it was delivered, please view https://vimeo.com/185875529.
Located well within the conference, the third article addresses important environmental challenges currently taking place and welcomes Indigenous voices (another silenced space) to explore partnerships between formal school and tertiary students and educators, state government officers, and a local tourism provider in offering placebased educational experiences. Hilary Whitehouse, Snowy Evans, Tanya Doyle, Marie Taylor, Juanita Sellwood, and Ruth Zee offer 'A Sea Country Learning Partnership in Times of Anthropocenic Risk: Offshore Coral Reef Education and Our Story of Practice'. They assert that 'Offshore environmental education and higher quality marine education is increasingly important in the Anthropocene, when Australian reefs are subject to the pressures of climate change and other impacts that diminish their resilience.' The learning experiences in situ provide opportunities for all to see and feel the impacts of climate change through coral bleaching and to unpack the implications of our actions through multi-generational and multi-organisational conversations.
The fourth article explores formal education and community partnerships while also including necessary and important Indigenous voices. Written by Thea DePetris and Chris Eames, 'A Collaborative Community Education Model: Developing Effective School-Community Partnerships' describes an approach to environmental restoration by creating new, or modifying existing, school-community partnerships. The Collaborative Community Education Model was used to analyse the successes, enablers, and barriers of a such a partnership in a pilot form. This article identifies key factors that enabled partnership to 'work', yet also highlighted some barriers that need to be addressed. The evaluation of the 18-month pilot project (Kids Greening Taupō) revealed stakeholder insights and perspectives through participant observations, semistructured interviews, and document analysis.
Moving from analyses of some exciting programs to considerations of how and why teachers enact environmental and sustainability education, the fifth article draws on two different PhD research projects. Jennifer Nicholls and Marcia Thorn report on 'Queensland Teachers' Relationship With the Cross-Curriculum Priority Sustainability'. Exploring teachers' knowledge, understandings, and beliefs about curriculum priorities and the situational context of teaching and learning in Queensland schools, this article is important because it highlights a lack of uptake of this cross-curriculum priority: 'Queensland teachers participating in both studies indicated strong support for the inclusion of sustainability within formal curriculum; however, this strong support did not translate into practice in most cases.' The lack of uptake is due to various factorsfor example, C2C, NAPLAN, and unsupportive leadership -and identifies that further work needs to be done to integrate sustainability into Queensland school programs.
Along similar lines of teacher enactment, Deborah Bandele-Dada, Chris Eames, and Nigel Calder authored the sixth article, 'Impact of Environmental Education on Beginning Preservice Teachers' Environmental Literacy'. Based in New Zealand, this research reports that confidence to teach environmental and sustainability education increased as a result of student engagement in a course in their undergraduate degree. Perceptions of preservice teachers' preparedness to teach before and after a unit in environmental and sustainability education were measured: 'Increases in the strength of correlations between environmental knowledge and affective dispositions, as well as the emergence of correlation between environmental knowledge and intention to act, were observed upon completing the environmental education paper.' There was a desire to use this research in future curriculum design, as well as in teaching and learning practice, to promote environmental literacy of preservice teachers.
These six articles reflect much of the conversation at the conference. Our thanks to those researchers who went to the effort of developing their conference presentations into articles for this special issue. Sally and I look forward to taking up the role of AAEE Conference Special Issue Guest Editors again for the 2018 Conference. Please look out for the call for papers that will be coming soon and consider framing a proposal that will lead to the development of a published article.
Best wishes

Peta White & Sally Birdsall
